
PREPARING FOR TIER II

Positive Behavioral Interventions and Supports



Today’s resources will be available on our website:  
cce.astate.edu/pbis/resources/



Today’s objectives
Understand what is needed to begin implementing Tier II of PBIS:

➢ Understand purpose & readiness requirements for Tier II
➢ Understand critical components of Tier II
➢ Understand team roles and functions at Tier II
➢ Learn how to identify students for Tier II interventions
➢ Use TFI to guide implementation of Tier II
➢ Learn key features of Tier II interventions

• A closer look at CICO
➢ Understand how data are used with Tier II



• Name

• Position at your school

• On Tier I team? 

Introductions



Review of PBIS



4 Basic Elements of PBIS

Supporting 
Data-based

Decision 
Making

Supporting 
Staff Behavior

Supporting Social Competence and 
Academic Achievement 

System
s

Data

Practices

Outcomes 

Supporting Student 
Behavior



• Tier 1: Core instruction for all
students 

• Tier II: Targeted supports for 
small groups of students 

• Tier III: Individualized
supports

A continuum of practices: 
3 levels of Prevention



All staff are supporting all 
students.

Tier I 

Tier II

Tier 
III

Groupings of students 
are being supported by 

1-2 adults at a time

Individual students are 
receiving support from 
individualized teams of 

adults

Students

Staff

STAFF TO STUDENT 
RATIO



Essential Components Of Tier 1

1. Develop common philosophy 

2. Provide leadership 

3. Define expected behavior 

4. Teach expected behavior 

5. Encourage appropriate behavior 

6. Discourage inappropriate 
behavior 

7. Progress monitor

8. Develop classroom component



Classroom Component
Classroom teachers are very important in the Tier II process:

• Identify & recommend students for Tier II

• Implement classroom and small group interventions

• Communicate with students’ families 



Effective Classroom 
Practices

➢Expectations & Rules clearly defined AND taught

➢Procedures & Routines clearly defined AND taught

➢Strategies to Acknowledge Appropriate Behavior 

➢Strategies to Respond to Inappropriate Behavior 

➢Active Supervision 

1
1



Activity 
TFI: Assess & Action Plan

1. Assess each item in the Tier I section of the TFI.

2. Use the Action Plan form to record your scores.

(word doc: http://cce.astate.edu/pbis/pbis-assessments/)

3. Record any actions that need to be taken.

1
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http://cce.astate.edu/pbis/pbis-assessments/


Overview of Tier II
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Why use Tier II interventions?

• Some students don’t respond well to Tier I
• Prevent escalating behavior

• Not all students need individual plans
• Use fewer resources

• Match interventions to student’s need
• Externalizing and internalizing behaviors

1
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Which students?

• Low level problems; at risk behaviorally/academically
• ODR 2-5, classroom minor 4-6 range 

• Frequent misbehavior, across multiple locations 

• Need enhanced Tier I supports before crisis 

• Internalizing or externalizing 

1
5

(adapted from Crone, Hawken & Horner, 2010) 



Goals of Tier II
• Menu of interventions

• Support at-risk students (about 15%)

1
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Characteristics of Tier II

1. Continuously available

2. Rapid access

3. Minimal teacher time 

4. Easy for teachers to learn

5. Aligned with Tier I

6. Staff aware of all interventions

7. Implemented the same for all

8. Objective data used

17



Critical steps for Tier II

• Identification

• Placement Assessment 

• Progress Monitoring

• Link to Universal PBIS Systems



Readiness for Tier II
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Are you ready for Tier II?
Some guiding questions:

• Do 80% of students have only 0-1 ODRs?

• Are Tier I data recorded & used consistently for decision 
making?

• Is there a system to record classroom minors?

• Are there faculty w/expertise in behavioral/academic 
assessment & interventions on team? 

• Are school AND district admin committed to Tier II?



Who owns Tier II?
Ideally, districts should own Tier II (and III)

➢Move expertise away from ‘case by case’

➢ Develop district-wide expertise

➢ Conduct training/TA district-wide

➢ Develop standard Tier II system district-wide: 
• identification process 

• screening 

• limited range of practices



District example
Millard NE (Omaha suburb, 24,000 students, 3rd largest in NE)

• Experienced major shift in population demographics

• Immediate response was reactionary – high expulsion rate

• Developed a district-wide Tier II/III system

• Created a behavioral model

• Created a ‘Build Team’ – focused on building capacity 
instead of $$ for outside help



Activity: Tier 2 Readiness
See Readiness Guide (handout):

➢Determine status of each item for your school (think about 
what sources you can use for evidence)

For each item not in place, develop action plan items.



DATA INDICATORS IN PLACE NOT IN PLACE NOTES – Action Plan

1. TFI score of 70% or higher

2. SAS Schoolwide 80% or higher

3. SAS Non-Classroom 80% or higher

4.  SAS Classroom 80% or higher

5. 80% or more students in the 0-1 ODR range or 

within national range for school’s grade levels.

6. Consistent use of schoolwide data for making

decisions as evidenced by monthly Data Reports.

7. System in place to collect classroom minor 

referrals.

8. Tier 2 Team includes administrator, crossover 

member, behavioral expertise or desire to 

develop, academic expertise.

9. Effective Classroom Practices taught to all staff 

and evident in all classrooms.

10.  Access to district level support



Activity: Tier 2 Action Planning

See Resource Mapping template (handout):

➢Document any current supports you have in place for 
groups or individual students.

➢Example of interventions on next slide.



Tier 1/Universal
School-Wide Assessment

School-Wide Prevention Systems

Check-in/ Check-out 

(CICO)

Group Intervention w. Individualized 

Feature (e.g., Check and Connect 

and Mentoring)

Brief Functional Behavior Assessment/

Behavior Intervention Planning 

(FBA/BIP)

Complex or Multiple-domain FBA/BIP

Wraparound

Social/Academic Instructional 

Groups (S/AIG) Academic Seminar

Create a continuum of support 
(ordered by intensity of intervention & effort needed to implement)

Adapted from 

Illinois PBIS 

Network, & T. 

Scott

Tier 2/
Secondary  

Tier 3/

Tertiary

Academic Seminar

Drop-in 

Tutoring

Formal Tutoring

Read 180

Small Group Comm. Arts 

or Math Interventions

Lunch & Learn

PBIS Forum 2014







PBIS Team Roles & Functions At Tier II
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Team Discussions at Tier 2

Secondary Systems

– Monitor effectiveness of 
interventions

– Make data-based 
decisions on 
interventions

Problem Solving

– Develop plans for each 
student

– Make data-based 
decisions for each student

– Can include teachers and 
family 



3-Tiered System of Support 

Necessary Conversations (Teams)

CICO

SAIG

CICO with 
Individualized Features

Complex

FBA/BIP

Brief Function-Based 
Problem Solving 

Team

Tertiary 
Systems Team

Brief 

FBA/BIP

Brief FBA/BIP

Wraparoun
d

RENEW

Secondary 
Systems 

Team
Plans SW & 
Class-wide 

supports

Uses Process data; 
determines overall 

intervention 
effectiveness

Standing team; uses 
FBA/BIP process for 
one youth at a time

Uses Process data; 
determines overall 

intervention 
effectiveness

Universal
Team

Universal 
Support

Mentorin
g



Team Responsibilities
• Develop targeted interventions

• Develop formal system for getting referrals

• Match student need w/intervention

• Training on interventions w/staff, parents, subs, etc.

• Monitor implementation of interventions

• Monitor student progress

• Provide monthly/regular data to teachers 

• Review data to recommend future actions



Tier II Team members
Essential Team Members:

• Coordinator/facilitator

• Administrator

• School Psychologist

• Behavior Intervention 
Specialist

Additional Team Members
Other staff, as elected by each school.  

These staff should have expertise with:

(a) Tier II interventions

(b) Tier I systems and practices

(c) Understanding behavior of students 
within the school



Administrator 
responsibilities

• Identify & access available resources  

• Provide information on fidelity of Tier I implementation 

• Relay information on student behavior, previously used 
consequences & interventions    

• Ensure staff receive info on student progress

• Ensure support & professional development for staff 



School Psychologist responsibilities

▪ Provide specialized information related to behavior 
assessment, interventions, supports 

▪ Provide expertise on replacement behavior and 
functional analysis  

▪ Provide professional development for staff 



Behavior Intervention Specialist 
responsibilities

• Coordinate pre-identification & intake of student 
information 

• Coordinate parent/guardian consent and contact 

• Provide direct intervention services to students 

• Track progress of students  

• Coordinate and support staff providing intervention services 

• Provide professional development for staff 



Activity
TFI: Assess & Action Plan

1. Go through TFI Item 2.1 and assess where you are right 
now

2. Score this item on the Action Plan form (word doc: 
http://cce.astate.edu/pbis/pbis-assessments/)

3. Record any actions that need to be taken to improve your 
score for this item

3
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http://cce.astate.edu/pbis/pbis-assessments/




Team Meetings
Tier II (problem solving) team 

• meets at least every 2 weeks  

• establishes agenda in advance, during the previous meeting 

• makes data-based decisions regarding student placement 
and progress



Example from Missouri: Pre-meeting Organizer (handout) 

Intervention

# of 

Students 

Partici-

pating

# of Students 

with Positive 

Response

# of Students 

with 

Questionable 

Response

# of 

Students 

with Poor 

Response

Check-In, Check-Out

Social Skills 

Intervention Group

Self-Monitoring

Check & Connect

FIRST STEP Next

Students with 

Positive 

Response, Not 

Ready for Fading

(These students 

do not need to 

be discussed at 

this time)

Students with 

Positive 

Response 

Eligible for 

Fading or 

Graduating 

(Demonstrating 

positive 

response and 

meeting data 

decision rule for 

fading or 

graduating)

Students with 

Questionable 

Response

Students with 

Poor Response



Efficient/Effective meetings
• Establish roles and norms

• Have a facilitator, note-taker, & time-keeper  

• Establish procedures for resolving disagreements and 
unexpected absences of team members 



Example from 
Missouri:
Team Roles & 
Responsibilities



Regular Agenda Topics

• Identification & placement of students

• Implementation of interventions 

• Progress monitoring of students

• Communication



Example: Problem 
Solving Meeting 
Agenda (from 
Missouri) – page 1



Agenda, page 2



Activity
TFI: Assess & Action Plan

1. Go through TFI Item 2.2 and assess where you are 
right now

2. Score this item on the Action Plan form

3. Record any actions that need to be taken to 
improve your score for this item

4
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Where do teams begin?

1) Standard identification criteria (early identification)

2) Data for appropriate intervention placement 

3) Standard bank of research-based interventions 

4) Data for progress monitoring each student 

5) Standard exit criteria 



Identifying Students



Implementation Guidelines
• Rules in place for considering students (data-based)

• Procedures in place for requests for Tier II support 

• Staff and community informed of these procedures

• ODR data examined regularly (potential students)

• Screening tools can identify potential at-risk students



Identify 5 students that might benefit from Tier II support

Activity
handout



Sample Decision Rules



Example from 
Missouri –
Student 
Identification 
Guide (part 1)



Part 
2



Resources 
• The Student Risk Screening Scale (SRSS) is available from the Michigan 

Integrated Behavior and Learning Support Initiative 
https://miblsi.org/evaluation/student-assessments/student-risk-
screening-scale

• Sample Staff request Form at http://pbismissouri.org

https://miblsi.org/evaluation/student-assessments/student-risk-screening-scale
http://pbismissouri.org/


TEACHERS EXPECTED TO 
COLLECT DATA TO 

ACCOMPANY THE FORM







Request for Assistance

Addressed to: Secondary Systems Planning Team

Student Name: ________________________________________        Grade: _________                                      

Date: __________________                                              IEP (circle one)      Yes No

Teacher: _____________________________________

1)  I am a (circle one):   Teacher/team     Family Member    Student     

Name: ______________________________________

Relationship to student:_________________________

2) Type of Concern:

____Academic only

____Behavior only

____Both Academic and Behavior

3) Briefly describe concern and interventions tried. 

Exampl
e from 
Indiana



• When a student isn’t responding to the Tier II intervention, the Tier II 
team can request additional feedback from student’s teacher  

Reverse request for assistance



Reverse Request for Assistance: Interventions Change 

(Addressed to Student’s Teacher) 

Student Name: ________________________________________ Grade: _________ 

Date: __________________ IEP (circle one) Yes No 

Teacher: _____________________________________ 

________________________________________________________________________ 

Based on preliminary data, it has come to our attention that the _____________________ Intervention (CICO) is 

NOT having a significantly positive effect on your student (i.e. he/she “is not responding” well to the 

intervention). Please identify which additional support/s, you feel, would be the best fit for this youth. 

1) ____No change in behavior support requested at this time, please continue CICO. 

2) Social/Academic Instructional Groups: 

____Problem-Solving: To learn replacement behaviors for fighting, arguing etc. (externalizing behaviors) 

____Pro-social Skills: To learn replacement behaviors for avoidance, withdrawal etc. (internalizing behaviors) 

Academic: 

____Academic Behavior: To learn replacement behaviors for calling out, getting out of seat, behaviors related to 

homework etc. 

____Academic skills/content area 

3) Individualized Check-In/Check-Out: Same CICO with one or more of the following changes: 

____Change location of Check-In and/or Check-Out 

____Change Check-In/Check-Out person (change adult or use a peer instead) 

____Change Check-In and/or Check-Out time (or add addition time/s) 

4) ____ Mentoring (Focus is on connection/relationship between one adult and youth, 

designed/individualized based on youth needs) 

Thank you! 



Activity
TFI: Assess & Action Plan

1. Go through TFI Items 2.3 and 2.4 and assess where you 
are right now

2. Score the items on the Action Plan form 

3. Record any actions that need to be taken to improve your 
score for each item

6
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Lunch time!



Tier II Interventions



Check-in Check-out (CICO)

• What? Standard Tier 2 intervention 

• When? Student’s function of behavior is to gain adult attention

• How? Utilizes adult attention and feedback



Social/Academic Instructional 
Groups

• What? Standard Tier 2 intervention 

• When? Students are missing appropriate social skills from 
their repertoire.

• Outcomes: Students acquire and build fluency in 
appropriate behaviors.

• Pbismissouri.org



Mentoring
• What? Building relationships 

• When? Students are not engaged in school

• How? Can be very basic, or a formal program

• Outcomes:

• Increased attendance, persistence in school, accrual of 
credits, school completion rates

• Decreased truancy, tardies, behavior referrals, dropout 
rates



Activity
TFI: Assess & Action Plan

1. Go through TFI Item 2.5 and assess where you are 
right now

2. Score your item using the Action Plan form 

3. Record any actions that need to be taken to 
improve your score for this item

7
0





Critical Features 
of Tier II Interventions

• Linked to school wide expectations

• Continuously available

• Implemented within 3 school days of 
identification

• Can be modified based on assessment

• Students receive structured prompts (cont’d>)



Critical Features cont’d

• Positive, corrective feedback

• Daily opportunities to practice skills

• School-home communication exchange 
weekly

• Students receive orientation to materials

• Staff/sub’s/volunteers receive orientation, 
necessary materials, ongoing information



Activity
TFI: Assess & Action Plan

1. Go through TFI Items 2.6, 2.8, and 2.9 and assess 
where you are right now

2. Score your items on the Action Plan form

3. Record any actions that need to be taken to 
improve your score for these items

7
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Reference: Critical Features

• Linked to school wide 
expectations, academic goals.

• Continuously available.

• Implemented within 3 school 
days of identification. 

• Can be modified based on 
assessment.

• Students receive structured 
prompts. 

• Students receive positive, 
corrective feedback.

• Students given daily 
opportunities to practice 
skills.

• School-home communication 
exchange weekly.

• Students receive orientation 
to materials.

• Staff/sub’s/volunteers 
receive orientation, 
necessary materials, ongoing 
information.









A student needs to be matched with the appropriate 
intervention.

First, we need to know why the student misbehaves.

Function-based Thinking



Function of Behavior

1. Why do students misbehave?
• to GET something, or 
• to AVOID someone or something.

2. How can we find appropriate replacement 
behaviors?

8
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The ABCs of Behavior

• Antecedent (predictor or trigger)

• Problem Behavior

• Consequence

• Function or Payoff

8
1



Problem Solving

• Set up a new Antecedent 

• Give the student a replacement Behavior or skill

• Provide positive Consequence when student uses skill

8
2



Activity
TFI: Assess & Action Plan

1. Go through TFI Item 2.7 and assess where you are 
right now

2. Score this item on the Action Plan form

3. Record any actions that need to be taken to 
improve your score for this item

8
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Break time!



CHECK-IN CHECK-OUT (CICO)



Overview of CICO
➢For students whose problem behaviors 

(a) are unresponsive to Tier 1 practices and systems 

(b) do not require individualized interventions

(c) are observed across multiple settings or contexts

➢Efficient and cost-effective
Adapted from Pbismissouri.org



CICO is appropriate for…

➢Reoccurring minor behaviors

➢2-5 office referrals 

➢Behaviors occurring across multiple locations

88

Examples:
•talking out
•minor disruption
•work completion



CICO is not appropriate for…
➢Serious or violent behaviors/ infractions

➢Extreme chronic behavior 

➢(8-10+ referrals)

➢Students requiring more individualized support, such as

• functional assessment 

• wrap around services



Approach/Process
1. Student identified

2. Student given Daily Progress Report (DPR)

3. Student receives prompts and feedback

4. Student data generated daily (through DPR)  

5. Data used to monitor progress, make decisions

Adapted from pbismissouri.org



Student Recommended for CICO

CICO Implemented

Parent
Feedback

Regular 
Teacher 

Feedback

Afternoo
n

Check-
out

Morning 
Check-In/

DPR Pick-up

CICO Coordinator
Summarizes Data 

For Decision Making

Bi-weekly CICO 
Meeting

to Assess Student 
Progress

Exit 
Program

Revise
Program

CICO 
Implementation 

Process

(Hawken, L., 2015)
Continue 
Program



5 Daily components
1. CHECK-IN

• Students “check-in” with facilitator

• Facilitator offers pre-corrects for meeting daily goals

• We’ll see a video example in a few slides ☺





2. REGULAR TEACHER FEEDBACK

• positive, specific praise for appropriate behavior

• corrective feedback when needed

• rates student demonstration of expectations



Video: https://www.youtube.com/watch?v=V5X9RpvC6u4



Example: Assess 
teacher feedback used 
with Tier II 
interventions 



3. CHECK-OUT

• Students return to facilitator

• Points are totaled 

• Facilitators provide verbal praise

• May offer a (Tier 1) acknowledgement

• If  needed, provide re-teaching & encouragement

Adapted from 
Pbismissouri.org



4. DATA COLLECTION & PROGRESS MONITORING

• Facilitators enter % of points earned

• Data graphed & reviewed 

• Monitor progress & make decisions  



Built upon 3-5 
school-wide expectations

Generalizable across student 
schedules

Three point rating scale

Defined number times for 
feedback (10 or less)



5. FAMILY PARTICIPATION

• Students reminded to take DPR home

• Parents sign and return DPR  

• Provide re-teaching, encouragement if DPR not 
signed



Video example of morning & afternoon check in & out: 
https://www.youtube.com/watch?v=e2VE56hEumc



Example of a daily cycle of checking in and out: 
https://www.youtube.com/watch?v=GMo5aAm2rVw



Weekly components –
CICO coordinator

➢Examines data
• Prioritizes students to be discussed 
• Graphs data

➢Provides update on students’ progress 

➢Presents names and data for potential new 
students



Weekly (or bi-weekly) 
components - team

➢Makes decisions about students

➢May discuss student awards or recognition

➢Consider recognition for staff members



Quarterly –
Coordinator & Administrator

➢Give feedback to families and staff 

• maintain staff interest in the program 
• recognizes accomplishments of participating students and staff 
• identifies areas for improvement

Adapted from 
Pbis.org



Example – quarterly report 
During a scheduled staff meeting the CICO Coordinator might 
have 10 minutes to report

➢ # students currently participating in the program 

➢ rate of positive student response 

➢ data on how well interventions are being implemented



Reinforcement system
• Emphasize social aspects 

➢ personal connection with an adult

• Increase adult attention, positive peer attention, or offer extra activities

• Reinforce for checking in, checking out, meeting daily and weekly point goals 

Students who participate in the CICO 
intervention will still participate in 

the schoolwide system of 
encouraging appropriate behavior.

Important!!!!!





Personnel
Qualifications: 

• Fluent with CICO procedures 

• Regarded positively by students 

• Communicates with students, 
staff, family

• Will always follow through

• Effective in data decision making

Duties:

• Generates data graphs for 
team meetings

• Completes tasks as 
assigned 

1. CICO COORDINATOR



Personnel

Facilitator(s)
Duties:

• Morning check-ins

• Afternoon check-outs

• Recording DPR points

• Maintaining records of parent reports and DPRs



Duties shared by coordinator & facilitator

• Introduce/train students entering CICO

• Introduce parents and new teachers to CICO

• Communicate with teachers and families



Examples of CICO DPR
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Key

2= Great Job

1= Did OK

0= Tough 

RESPECT

Property

RESPECT

All Others

RESPECT

Learning

RESPECT

Self

Homeroom 2     1      0 2     1      0 2     1      0 2     1      0

Language

Arts
2     1      0 2     1      0 2     1      0 2     1      0

Mathematics 2     1      0 2     1      0 2     1      0 2     1      0

Social 

Studies

Science

2     1      0 2     1      0 2     1      0 2     1      0

Exploratory 2     1      0 2     1      0 2     1      0 2     1      0

PE 2     1      0 2     1      0 2     1      0 2     1      0

Lunch 2     1      0 2     1      0 2     1      0 2     1      0

Daily Goal: _______/56                             Daily Score: ________/56   
Comments: State briefly any achievements that demonstrate progress.
Parent Signature: 
_________________________________________________

Name: _________________________________ Date:-
___________

Homeroom Teacher: 
_____________________________________



Grant Middle School STAR CLUB
(Students tracking Awesome Results)

Daily Progress Report
NAME:______________________  DATE:__________________

Teachers please indicate YES (2), SO-SO (1), or NO (0) regarding the 
student’s achievement to the following goals.

EXPECTATIONS
1st block 2nd block 3rd block 4th block

Be Safe 2        1        0 2        1        0 2        1        0 2        1        0

Be Respectful 2        1        0 2        1        0 2        1        0 2        1        0

Be Responsible 2        1        0 2        1        0 2        1        0 2        1        0

Total Points

Teacher Initials

BEP Daily Goal  _32___/_40___ BEP daily score _____/______
Percentage_________

In training  _____ BEP Member _____                            Student 
Signature_____________________________           

Teacher comments: Please state briefly any specific behaviors or achievements that demonstrate the students progress
(if additional space is required, please staple a note and indicate so below)



Goals Am to 
Mid-
morning

Mid-
morning 
to Lunch

Lunch PM

Be 
Safe ☺ •   

☹

☺ •   
☹

☺ •   
☹

☺ •   
☹

☺ •   
☹

☺ •   
☹

Be 
Kind ☺ •   

☹

☺ •   
☹

☺ •   
☹

☺ •   
☹

☺ •   
☹

☺ •   
☹

Be 
Responsible ☺ •   

☹

☺ •   
☹

☺ •   
☹

☺ •   
☹

☺ •   
☹

☺ •   
☹

Total 
Points

Teacher 
Initials

Daily Goal _____/______ Daily Score _____/_____

For younger students



Activity
TFI: Assess & Action Plan

1. Go through TFI Item 2.6 and assess where you are 
right now 

2. Score your item on the Action Plan form 

3. Record any actions that need to be taken to 
improve your score for this item

1
1





Tier II data-based decision making



Numbers to Keep in Mind

• 80-90

➢% of students whose needs will be met by Tier I alone 

• 5-15

➢% of students expected to need Targeted/Tier II 
interventions (7-12% respond well to CICO

• 1-5

➢% of students expected to need Tier III interventions



Why 7-12% on CICO?

▪ Students who would not have gotten any support “until 
things got worse”

▪ All teachers expect to have students who need higher rate 
of positive contact

▪ Quicker/easier to support student who needs Tier III



Quick Exercise

• Note your total school population

• Calculate 7-12% of your enrollment 

• Share out with the larger group 

This is the # of students you can accommodate for CICO.

Activity



Data-Based Decision Making
✓70% should respond positively to the intervention

✓Data-based Decision-Rules must be defined

✓Data sources defining response are efficient

➢Example: student maintains an 80% average on DPR for 4-6 weeks



Data Decision Rules needed:

➢IN = Identification

➢ON = Progress Monitoring

➢OUT = Exiting or Transitioning



Progress monitoring
➢Points earned on Daily Progress Report (DPR)

➢Reduction in ODRs

➢Attendance improvement

➢Reduction in Suspensions (in- and out-of-school)

➢Improvement in grades

➢Reduction of tardies



Tier 1/Universal
School-Wide Assessment

School-Wide Prevention Systems

SIMEO Tools:    
HSC-T, RD-T, EI-T

Check-in/ 
Check-out (CICO)

Group Intervention with 
Individualized Feature                 
(e.g. Mentoring)

Brief Functional Behavior Assessment/
Behavior Intervention Planning 
(FBA/BIP)

Complex or Multiple-domain 
FBA/BIP

Wraparound / 
RENEW

ODRs, credits
Attendance, 

Tardies, Grades, 
DIBELS, etc.

Daily Progress 

Report (DPR)

(Behavior and 

Academic Goals) 

Competing Behavior        
Pathway, Functional 
Assessment Interview, 

Scatter Plots, etc.

Social/Academic 
Instructional Groups (SAIG)

Example: Multi-Tiered System of Support for Behavior –
Assessment Tools & Corresponding Interventions

Adapted from T. 
Scott, 2004

Tier 2/
Secondary  

Tier 3/

Tertiary



Student 
Progress 

Monitoring
Guide 
(from 

Missouri)  
Part 1



Part 
2



Sample Tier II/III 
Spreadsheet

http://pbismissouri.org/tier-2-and-tier-3-data-tools/

Example (Excel document)

http://pbismissouri.org/tier-2-and-tier-3-data-tools/


CICO-SWIS

• https://app.swis.org/#cico/dashboard%7B%22school%22:%
220CC395E6-460D-DF11-8DDA-0019B9C99BEB%22%7D

https://app.swis.org/#cico/dashboard%7B%22school%22:%220CC395E6-460D-DF11-8DDA-0019B9C99BEB%22%7D


Activity

• Develop IN, ON, OUT criteria

• Determine how you will progress monitor



Activity
TFI: Assess & Action Plan

1. Go through TFI Items 2.10 and 2.11 and assess 
where you are right now 

2. Score your items on the Action Plan form

3. Record any actions that need to be taken to 
improve your score for these items

1
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Fidelity Data



Tier II fidelity

• Are at least 70% of students successful?

• Check for fidelity of implementation of interventions
• Teachers, students, subs properly trained

• Teachers, students participating fully

• Sufficient time scheduled 

• Parent communication



Evaluation

• Tier I, Tier II implementation fidelity (TFI, SAS)

• Smallest changes to improve implementation

• Is PBIS Benefiting Students?

➢Social Behavior

➢Academic Gains



Activity
TFI: Assess & Action Plan

1. Go through TFI Items 2.12 and 2.13 and assess 
where you are right now

2. Score these items on the Action Plan form

3. Record any actions that need to be taken to 
improve your score for these items

1
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Some Great Resources 

• Missouri Schoolwide PBS http://pbismissouri.org/tier-2-
workbook-resources/

• PBIS Apps – resources for Tier II (CICO intervention 
assessment, examples of DPRs, etc.) 
https://www.pbisapps.org/Resources/Pages/CICO-SWIS-
Publications.aspx

• Fidelity of PBIS – presentation: 
https://www.pbis.org/Common/Cms/files/Forum15_Presen
tations/D1_Horner-et-al.pdf

http://pbismissouri.org/tier-2-workbook-resources/
https://www.pbisapps.org/Resources/Pages/CICO-SWIS-Publications.aspx
https://www.pbis.org/Common/Cms/files/Forum15_Presentations/D1_Horner-et-al.pdf


Research on CICO
• More effective with students with attention-maintained 

problem behavior (March & Horner, 2002; McIntosh, et., al., 2009, Campbell & 
Anderson, 2008)

• Effective across behavioral functions (Hawken, O’Neill, & MacLeod, 
2011)

• Students who do not respond to CICO benefit from 
function-based, individualized interventions (Fairbanks, et., al., 2007, 
March & Horner, 2002; Macleod, Hawken, & O’Neill, 2010)



Crone, Hawken, & Horner 
(2010). Responding to 
Problem Behavior in Schools: 
The Behavior Education 
Program (2nd ed). New York, 
NY: Guilford Press

Manual on How to Implement 
BEP/CICO (also a DVD available)
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